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Academy presentations

Humanities award

The Department of History holds 0 book
giveaway April 13 from 8 a.m. to 5 p.m. in
room 475 Vandenberg Hall. Any persons
interested in free history books is invited to
drop in.

The OU l30ard of Trusteeswill meet April
15 at 7:30 p.m. in Lounge II of the
Oakland Center.

The William Macauley matter has been
resolved. The I300rd of Trustees meeting
on March 18 rescinded itsJan. 21, 1981
action terminating the contract of Professor
William A. Macauley and approved re­
employment to a final, two-year proba­
tionary term as an assistant professor,
effective Aug. 15.

Karl Gregory, economics and manage­
ment, has resigned as interim president of
the FirstIndependence Nationall3ank of
Detroit and will join the board of the
Federal Reserve l3ank of Chicago.

Martha Seger, associate professor of
economics, is on an unpaid leave to
complete her assignment as Michigan
commissioner of financial institutions, a
post to which she was named by Gov.
William Milliken. Seger joined the OU
faculty in late summer of 1980.

Third-party calls
No longer accepted

University officials have notified Michigan
Bell Telephone Company and the
Michigan Public Service Commission that
Oakland University will no longer accept
charges for any bills to third-number calls
made to any station under the main
billing number-area code 313­
377-2100. Faculty, students, and staff are
advised that the bill-to-third-party practice
should cease immediately.

Oakland University was well represented
at the March 2-21 meeting of the Michi­
gan Academy of Science, Arts and Letters
with 20 persons participating. The 85th
annual meeting was held at the University
of Michigan in Ann Arbor.

Personsfrom the following disciplines
participated.

ANTHROPOLOGY - R.Zurel, Trends in the
Native Traditions of Michigan's Peninsulas:
Perspectives on the Milieu of Interaction
and Exchange, 1000 13.C.-A.D.1800; and
Richard Stamps, Archaeological Resources
in the Urban Setting: The Port Huron
Example.

ASIANSTUDIES-Janet A. Krompart, The
Stone Classicsof Hou Shu, 937-965: A
Study of a l3ibliographic Enterprise as an
Imperial Choice.

FOLKLORE-Mark Workman, Life and
Lore: Getting Healthy and Staying That
Way.

FOREIGNLANGUAGESAND L1TERATURES­
Richard A. Mazzara, Machado de Assis
(1839-1908): Francophile and Franco­
phone; William I3ryant, Martin de Leon's
Historia del Huerfano; Dolores M. l3urdick
and Manon Meilgaard, Maupossont and
Ophuls: The "Real and the "Ideal" in
"LoMaison Tellier"; Alfred Dul3ruck, Opas
Kino: The Post-War German Cinema;

David Jaymes, faculty director, Center for
Community and Human Development,
announces a $6,000 award from the
American Association of Colleges (MO.

J.Clark Heston, center coordinator, sub­
mitted the winning proposal in the MC's
Quality in Liberal Leorning competition.
The project isfor "Development Of A
Course At Oakland University Identifying
SkillsAcquired In Studying Humanities

Renate Gerulaitis, Neue Welle/ Alte Welle:
What isNew in Kaspar Hauser?; and
RobertT. Eberwein, Telling the Dreamer
from the Dream in l3unuel's Films.

LANGUAGEAND LITERATURE-Carol
Stevens, The Presentation of the Self as
Character in SirThomas I3rowne's Christian
Morals; and Helen Schwartz, A Humanist in
Computer Land.

L1I3RARYSCIENCE-Elizabeth Titus,Man­
agement of Library Statistics:A Com­
puterized Systems Approach; William S.
Cramer, I3ridging the Gap: Reference
Librarians Involved in Government Docu­
ments; Linda Guyotte, I300k Selection in
Academic Libraries-An Area for Further

Research; Eileen Hitchingham, Salary
Characteristics of Michigan Academic
Librarians in State-Supported Instil\Jtions;
and Clare DiFelice and Janet Krompart,
Librarians on the Tenure Track.

MEDIEVALSTUDIES-John P.Cutts; "Thomas
the Rymer"; Hisand Our Apprenticeship in
the l3alladeer'sArt.

PHILOSOPHY- J.Christopher Maloney, The
Mundane Mental Language.

PSYCHOLOGY-Robert 13.Stewart, Sibling
Attachment Relationships: An Observation
of Child-Infant Interaction in a Strange
Situation.

Which Will l3eValuable For FUMe Pro­
fessionals."

JQymes said funds for the grant were
provided by Exxon Education Foundation
and the George I.Alden Trust.Heston will
plan and offer a 1982 winter semester
course on the abilities and skills fostered
by Sl\Jdiesin the humanities.

OU will share information about its project
with other interested campuses.



Inaugural address-Joseph E.Champagne-March 19, 1981
Chairman Headlee, Trustee Lewis, other
members of the Board, members of the student

body, faculty, staff, and distinguished guests:

It iswith honor, humility, and enthusiasm that I
accept the investiture of authority as president
of Oakland University. Thisuniversity has
distinguished itself from itsvery inception as an
exceptional Institution, destined far greatness
and excellence not merely because of the
philanthropic generosity of the Wilson family in
providing Michigan with a beautiful and
culturally conducive environment. but because
of the foresight of the early faculty and staff
under the visionary leadership of Chancellor
Varner.

The initial thrust for selective excellence was so

strong that nearly twenty-five years later it is still
felt as the prevailing farce that permeates the
institution. It isobvious to me that no one from

trustee to student wants, expects, or demands
anything less than the finest that a university can
offer. To this end I pledge my presidency and
with your help we shall work toward continued
and even greater excellence.

Iwould like to exercise the prMlege of the
podium to recognize several persons in the
assembly today who have either influenced
me greatly or who will play a dynamic role in
the personal affairs of my administration. The
first isa person who has shown faith in my
dreams, patience with my impatience and,
most importantly, love and dedication; your
new first lady and my wife and partner in this
venture, Emilie. The second are two young
people who have brought me joy, fulfillment,
and a richness that never diminishes; often in
those evening hours when you wonder what it
is really all about, their calming love puts it all
into perspective and instills a renewed strength;
my two daughters, Jennifer, eight. and Juliana,
six. Finally, there are two other people who
have served as a model which has never failed

me, an example of tenacity for perfection and
gentle compassion for others; my parents, Mr.
and Mrs. Fred Champagne.

I shall share with you now some of my thoughts
on higher education in the world in which we
currently live, Iwill not do so in any pontifical
sense, for who am I to presume such
knawledge or authority. But Iwill do so in a truly
academic sense, hoping that my remarks will
stimulate genuine debote in the academy as
the days unfold.

My first observation is that higher education isno
longer what it was even just a few years ago. It
isvastly and almost fundamentally different
and will continue to change perhaps even
more radically in the immediate years ahead.
Let me postulate several reasons for these
differences. The early to mid 60s was a period
of rapid and accelerating growth, and a
gravitation oway from educational elitism
toward educational egalitarianism. And the
swell ing numbers of students coupled with
social upheavals in the late 60s forced great
pressures from the students to reform the
academy. Unfortunately, what resulted in many
institutions was a kind of educational cafeteria
where students consumed a body of courses
and credits far which they were owarded
degrees. Little did it matter whether there was
consistency and focus, just so long as the student

got what the student wanted; not unlike certain
theories of permissive child rearing where
choice rather than sense or direction prevails.
The period of the early 70s thereafter
developed into one in which accommodations
were made between the rigor of the elitist era
of the past and the permissiveness of the open
curriculum. It was a time in which

interdisciplinary studies abounded, but too
often in areas where they were artifically forced
together rather than fundamentally interwoven
into a meaningful learning experience. The
mid 70s brought a return to the more
traditional values of the academy, but now
attenuated by the ever-increasing demands of
a technical society and an accelerating interest
in the professional curriculum. This trend has
increased in the late 70s and into the period
which now occupies us. But change isstirring
again and I believe that we are entering a new
era in higher education.

While this afternoon I cannot discussall of the

prevailing reasons for the great revolution that
istaking place, I can touch upon several paints
which will be reflective of the direction of my
thoughts and I must leave it to you to drow
additional inferences and conclusions.

First,the post-Watergate era has galvanized
onto most forward-thinking educators the belief
that we ought- indeed must-ensure that the
undergraduate curriculum be enriched with
courses or experiences in areas of values and
ethics. Many leaders believe that no
undergraduate degree should be owarded a
student who has not had formal expasure to
these classical areas of enduring impact on the
mind. No longer should we tolerate a flagrant
disregard for the rights of the individual and
society as a whole under the assumption of
legitimate authority. Consequently, a sense of
human dignity and worth must be a
fundamental outcome of the undergraduate
curriculum if our emerging leadership isto
avoid the Watergates of the futute, both in
government and business.

Secondly, equal opportunity in life for all
people isnow, more than ever before, a
matter of social policy. Women have begun to
assume their rightful place in a society in which
all persons are created equal with inalienable
rights. Ethnic groups have begun to be afforded
the freedom to realize their potential as equal
partners of this spacecraft called life. We live in
a day of equality, not yet fully practiced, but
understood and accepted more and more as a
fundamental ingredient of an effective and
free society. Consequently, the push by those
who have not shared equally in the
opportunities that this country was intended to
afford has caused reform in the curriculum,
particularly in recent years and in ways yet to be
felt. Educational delivery systems accommodat­
ing the specialized needs of the working
mother, the previously underutilized minority, or
the older learner continuously remind us that
business is not as usual in the acodemy. It must
be innovative, flexible, and attuned to the

exigencies of a diverse papulation of student
needs. While it ismy belief that the basic
curriculum should remain relatively stable
irrespective of diverse student populations, the
manner in which the curriculum must be

presented will challenge us and, at times, even
try us.

Thirdly, the technical society in which we live
demands that the undergraduate curriculum
contain a large array of applied technical
knowledge. Hence the requirements of the
professional curriculum are becoming more
and more specific in order to cover the
fundamental skills required of the graduate in
professional fields. The dilemma here is real
and apparent. Isthe undergraduate degree to
be a vocational certificate of "X" number of
credit hours or is it to be a certification of a

rounded educational experience? Employers
need employees who are skilled both
technically and professionally. Students wish to
be as skilled as passible in order to be job
competitive. The solution to this growing
professionalization of the curriculum will not be
easy and will tax our academic ingenuity
seriously and cause continuous debate in the
academy.

Fourthly, there isa growing discontent with
research among much of the non-academic
world, often coupled with a misconception that
research isan academic luxury rather than an
essential ingredient of the university process.
Some of the discontent stems from an

arrogance on the part of academ ic researchers,
exemplified by an unwillingness to explain or
simply defend the research under scrutiny.
During this era of fiscal accountability there isno
longer room for such a pasture on the part of
the researcher. The public has the right to know
what ishappening. However, most of the
criticism, I fundamentally believe, is borne out
of a misconception of the essential purpose of
the university. Traditionally, the university was
establ ished to foster scholarship; and scholarship
includes no lessthan two elements: the

discovery of knowledge and truth, which is
research; and the dissemination of this

knowledge and truth, which is teaching. One
cannot exist at the university level without the
other. Where the concern abaut the value of

the research dimension of scholarship will have
a great impact on the university is in the
domain of public service. Consequently, the
universil'1 of today isunder strong pressure to be
more service oriented than it has been in the

past. The application of research findings is
becoming more and mare important if the
credibility of the academy is to be sustained.
But the expansion of public service actMties
and university outreach has a profound impact
on all aspects of university life. It is,however,
basic to the relevant and modern university.

Fifthly, the state of the economy has caused
severe pressures and constraints that all of us
feel so well. Restrained fiscal resources prevent
us from experimenting in the academy to find
innovative solutions to the fundamental

problems facing higher education. Inflation and
unemployment have driven students toward
additional education as a perceived hedge
against long-term unemployment and to
provide better credentials to secure higher­
paying jobs. And all of this istaking place at a
time when publ ic revenue would push us to
cutbacks rather than expansion and curricular
diversification. The rising cost of energy will
cause us to seek innovative ways to deliver
education to the students in new modes, and
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de~l~pment.But the ~s of a healthy happening here with enormous distinction. were superior to the uneducated: "Asmuch,"
l~qulsltlVene~or on ennchlng personal Thesedifferenceswill resultfrom some of the he soid, "as the living are to the dead." Let us
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WEDNESDAY. APRIL 15
1 p.m. Kismet

StudioTheatre,Varner Hall
2 and 8:30 p.m. l3usStop

Meadow l3rookTheatre

7 p.m. IsraeliFolkDance
Gold Room, OC

8 p.m. SpringDance Concert
Varner Recital Hall

8 p.m. Kismet
StudioTheatre,Varner Hall

8:30 p.m. l3usStop
Meadow l3rookTheatre

FRIDAY. APRIL 10
8 p.m. SpringDance Concert

Varner Recital Hall
8 p.m. Kismet

StudioTheatre,Varner Hall
8:30 p.m. l3usStop

Meadow l3rookTheatre

SATURDAY. APRIL 11
2:30 and SpringDance Concert
6:30 p.m. Varner Recital Hall
6 p.m. Kismet

StudioTheatre,Varner Hall
l3usStop
Meadow l3rool~Theatre
SpringDance Concert
Varner Recital Hall
Kismet
StudioTheatre,Varner Hall

SUNDAY. APRIL 12
1 to 5 p.m. PublicToursMeadow l3rookHall
2:30 p.m. SpringDance Concert

Varner Recital Hall

Kismet
StudioTheatre,Varner Hall
l3usStop
Meadow l3rookTheatre
Pontiac-Oakland Symphony concert
Varner Recital Hall

MONDAY. APRIL 13
8:30 a.m. SpringAdvance Registration

Registrar'sOffice

TUESDAY. API\IL 14
8 p.m. Starshineconcert

Varner Recital Hall
l3usStop
Meadow l3rookTheatre

FRIDAY. API\IL 3
8 p.m. EarlyMusicConcert

Varner Recital Hall
8 p.m. Kismet

StudioTheatre,Varner Hall
8:30 p.m. l3usStop

Meadow l3rookTheatre

SATURDAY. APRIL 4
6 p.m. l3usStop

Meadow l3rookTheatre
8 p.m. Kismet

StudioTheatre,Varner Hall

SUNDAY. API\IL 5
1 to5p.m. PublicToursMeadowl3rookHall
2:30 p.m. Kismet

StudioTheatre,Varner Hall
3 p.m. OU Concert l3and

Varner Recital Hall
6:30 p.m. l3usStop

Meadow l3rookTheatre

TUESDAY. API\IL 7
noon Love and Death, lecture

156 NFH
8:30 p.m. l3usStop

Meadow l3rookTheatre

WEDNESDAY. APRIL 8
1 p.m. Minority Career Outlool~for the 80's

Gold Room, OC
1 p.m. Kismet

StudioTheatre,Varner Hall
2 p.m. l3usStop

Meadow l3rookTheatre
7:30 p.m. Seminar

StudentOrg. Recognition Night
Gold Room, OC

8 p.m. SpringDance Concert
Varner Recital

THUP.SDAY. API\IL 9
noon TheMal~ingof Ravel'sl3olero,film

Varner Recital Hall

THUP.SDAY. API\IL 2

8 p.m. Kismet
StudioTheatre,Vorner Holl

noon Lecture
Pomelo McCorduck,Columbio University
Crockery

1:30 p.m. l3enShozu,PoetryReading
Meadow l3rookMGallery

8:30 p.m. l3usStop
Meadow l3rookTheatre


